
Imagine the pride of a parent whose child spoke one language fluently at home and now was 
learning a second language at school. Perhaps you already have a bilingual child or are bilingual 
yourself and understand this process first hand. Viewing students learning English as emergent 
bilinguals1 honors the fact that they already speak one language and are mastering another.

At PRESS, we view EL students as emergent bilinguals. They come to school with language 
skills that can be built upon when they learn to speak and read in English: an underlying neural 
architecture for language, a knowledge of how words make up meaningful sentences, and an 
understanding of the social function of language.2, 3 Educators must teach in a way that builds 
upon these skills and there are some specialized ways to do that, including helpful ways to adapt 
reading interventions for English learners so that there is no need to wait to intervene.4    The 
PRESS Intervention Manual, Third Edition includes enhancements for English learners following the 
recommended practices outlined here.

HOW DOES PRESS SUPPORT 
ENGLISH LEARNERS?

Enhancing Reading Interventions for English Learners
Recommended Practice PRESS

Teach language structures as a 
partner to intervention content.4

One of the PRESS EL enhancements offers a sample 
objectives to target language structure, supporting 
students to simultaneously learn the English language 
while they are learning targeted literacy skills through a 
PRESS intervention.

Give special attention to vocabulary 
development because it is tied to 
conceptual learning and leads to 
enhanced comprehension.5

Another PRESS EL enhancement is vocabulary 
development for selected interventions. There are two 
vocabulary interventions. One is in the Vocabulary tab and 
is suitable for teaching grade-level academic vocabulary 
for English learners and native speakers of English alike. 
The other is in the English Learners tab and is specifically 
geared towards EL students who are building more basic 
English vocabulary.  It is intended to be paired with any 
other PRESS intervention as a quick vocabulary preview. 

Bridge school and home experiences 
by building on students’ funds of 
knowledge. 6

PRESS is built on the assumption that students’ home 
experiences are assets, not deficits.7 We encourage teachers 
to select intervention texts that are related to students’ 
home and community experiences. 8

Make it concrete so students can 
see, reference, and remember. Tools 
to help might include real-life 
objects, pictures, physical activities, 
charts, and models.9

PRESS provides picture-sound cards for phonemic 
awareness and phonics interventions. Printable posters are 
also offered for interventions with student-run routines 
(e.g., partner reading). Furthermore, EL intervention 
enhancements offer other suggestions for how to make 
lessons more concrete.
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Recommended Practice PRESS

Provide multiple opportunities to 
practice new skills and vocabulary 
words. Students need at least 12 
opportunities to use a vocabulary word 
across content areas and contexts to 
develop a deep understanding.4 Give 
students varied opportunities to interact 
with words with peers. 

PRESS provides multiple opportunities to practice new 
skills with guided practice, independent practice, ideas 
for generalized practice, and continuity across lessons. 
Also, teachers are encouraged to select passages 
that connect to daily core instruction for additional 
opportunities for student practice. Finally, PRESS 
interventions offer opportunities for shared response 
and student discussion with peers. 

When assessing EL students, use the 
standard norms set by your assessment 
company. Newcomers may require 
several months to start reaching goals 
with the double cognitive load of 
learning to understand and use oral 
English and learning how to read and 
write in English. 

PRESS is designed to work with the assessment 
systems that districts already have in place (e.g., 
screeners, diagnostic tools, language assessments). 
Our framework supports data-driven decision making 
which helps identify if student progress is stagnating, 
including from year to year.

For PRESS skill-based measures in phonemic 
awareness and phonics, EL students should be held to 
the same expectations as native English speakers: the 
goal is 90% accuracy.

Language-based goals (i.e., fluency work, 
comprehension work) will be more cumbersome for 
EL students to reach because vocabulary and grammar 
may hold them back from comprehension. This is why 
PRESS partners language support with intervention 
content. 
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